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video	 with	 fieldwork.	 The	 authors	 conclude	 that	 this	 approach	 ensures	 the	 subject’s	 signature	
pedagogy	remains	connected	to	and	informed	by	best	practice,	fostering	creativity	and	innovation	in	
learning,	and	developing	graduate	attributes	beyond	the	classroom.	
	
Pauline	Couper	and	Su	Porter	move	beyond	traditional	geography	fieldwork	in	their	paper	to	critique	
an	approach	from	outdoor	adventure	education	that	may	offer	the	potential	to	connect	the	
cognitive	knowledge	of	geography	students	with	their	personal	identities	and	capacities	for	pro-
environmental	action.	The	development	of	what	might	be	termed	graduate	attributes	for	
sustainability	is	achieved	by	emphasizing	a	relational	self-in-environment	consciousness,	which,	in	
turn,	can	be	captured	and	assessed	through	students’	auto-ethnographic	accounts	of	their	
embodied	experiences	with	the	‘field’.	Using	a	second	year	undergraduate	module	as	a	case	study,	
the	authors	highlight	how	production	of	a	reflective	diary,	coupled	with	a	final	auto-ethnographic	
account	of	rock	climbing,	affords	students	the	freedom	to	reflect	on	their	experiences	in	relation	to	
self,	others	and	the	environment.	The	students	respond	by	expressing	self-awareness,	reflecting	on	
what	mediates	their	climbing	encounters	and	noting	how	a	creative	approach	to	assessment	
encourages	their	more	holistic	engagement	with	the	environment	over	the	duration	of	the	module.	
The	students	consciously	consider	the	non-human	world	in	terms	of	their	own	embodied	
experiences,	practices	and	values.	The	authors	conclude	that	if	geography	is	to	claim	a	case	for	being	
the	natural	‘home’	of	sustainability	education	then	a	relational	understanding	of	self	and	non-human	
other	may	provide	a	means	of	connecting	cognitive	knowledge	with	the	attributes	of	personal	
responsibility	and	agency.		
	
Jennifer	Hill	and	Helen	Walkington	move	us	out	of	the	field	and	into	extra-curricular	space	to	
examine	the	experiences	of	Geography,	Earth	and	Environmental	Science	(GEES)	students	
participating	in	the	British	Conference	of	Undergraduate	Research	(BCUR).	Using	the	model	of	Barrie	
(2004),	the	authors	qualitatively	evidence	the	graduate	attributes	developed	in	this	learning	context,	
identifying	self-authorship	(Baxter	Magolda,	2004)	as	an	overarching	pedagogic	concept	emanating	
from	the	acquisition	of	multiple	attributes.	The	results	highlight	that	GEES	students	demonstrate	
intellectual	autonomy,	repurposing	their	work	for	presentation	to	a	multi-disciplinary	audience	
through	conversation	with	and	benchmarking	against	peers.	The	students	move	towards	self-
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authorship	by	consciously	balancing	the	contextual	nature	of	their	disciplinary	knowledge	with	intra-
personally	grounded	goals	and	values.	The	undergraduate	research	conference	is	a	space	in	which	
students	express	hybrid	identities:	a	conjoining	of	undergraduate	student	and	emerging	graduate	
professional.	The	conference	thereby	offers	students	an	opportunity	to	begin	to	construct	their	
graduate	professional	identities	during	their	studies,	potentially	helping	them	to	navigate	into	their	
working	and	wider	social	lives.	Implications	for	policy	and	practice	are	highlighted,	including	the	
need	for	faculty	to	help	students	harness	the	learning	potential	of	their	engagement	with	university	
life	outside	of	formal	classes,	the	responsibility	for	faculty	to	encourage	inclusivity	with	such	extra-
curricular	learning	opportunities	and	the	need	to	make	the	achievement	of	graduate	attributes	
transparent	to	students.	
	
Mehmet	Seremet	and	Brian	Chalkley	explore	the	concept	of	graduate	attributes	in	the	relatively	
under-researched	context	of	Turkey.	They	privilege	the	term	employability	as	it	is	used	more	
commonly	in	this	country	and	they	link	their	research	specifically	to	skills	acquisition	for	graduate	
jobs.	The	authors	begin	by	describing	Turkey’s	higher	education	system	and	its	increasing	
commitment	to	the	employability	agenda	via	engagement	with	the	Bologna	process.	They	progress	
to	examine	the	potential	of	teaching	and	learning	in	Geographic	Information	Systems	(GIS)	to	
contribute	to	the	employability	of	geography	graduates	in	Turkey,	capturing	the	experiences	of	all	
key	stakeholders:	academic	staff,	students	and	employers,	using	semi-structured	interviews,	
questionnaires	and	a	review	of	GIS	posts	advertised	in	the	Turkish	media.	The	research	reveals	a	
mixed	picture	of	opportunities	and	challenges.	Faculty	and	students,	for	example,	are	aware	of	the	
employment	potential	of	their	GIS	modules	and	consider	this	to	be	an	important	part	of	the	
rationale	for	teaching	and	learning	GIS.	Both	groups	note,	however,	the	small	amount	of	time	
available	within	GIS	modules	to	teach	and/or	learn	about	many	of	the	more	advanced	GIS	skills	
sought	after	by	employers.	The	paper	ends	with	a	series	of	employability	recommendations,	not	
least	that	geographers	should	continue	to	invest	in	GIS	education	to	ensure	that	the	discipline’s	
pivotal	role	in	national	economies	is	recognised	by	governments,	the	education	sector	and	
employers.	
	
In	the	final	paper	of	the	symposium,	Rachel	Spronken-Smith	and	colleagues	present	a	toolkit	for	
implementing	graduate	attributes	in	geography	curricula	based	on	findings	from	a	research	project	
sampling	institutions	from	across	New	Zealand.	These	authors	identify	six	indicators	for	engagement	
with	graduate	attributes	at	the	programme	level	including	making	explicit	links	between	graduate	
attributes	and	learning	outcomes/assessment.	In	addition,	all	teaching	staff	and	students	should	be	
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aware	of	the	graduate	attributes	in	their	programmes	and	there	should	be	a	mechanism	in	place	to	
monitor	student	attainment	towards	a	graduate	profile.	In	order	for	geography	leaders	to	engage	
with	graduate	attributes,	decisions	need	to	be	made	about	who	will	be	responsible	for	driving	
curriculum	renewal	around	graduate	attributes,	allowing	graduate	profiles	to	be	contextualised	for	
geography	programmes.	There	must	be	a	positive	internal	context	for	curriculum	renewal	and	the	
process	of	embedding	graduate	attributes	needs	to	be	monitored	using	feedback	to	improve	the	
learning	experiences	for	students.	The	authors	suggest	that	being	successful	at	implementing	
graduate	attributes	in	geography	programmes	requires	strong	leadership,	academic	developers	to	
facilitate	conversations,	ownership	of	the	process	by	teachers,	incorporation	of	high-impact	
educational	experiences	and	signature	pedagogies	to	foster	graduate	attributes,	and	allowing	
sufficient	time	for	curriculum	renewal	to	take	effect.	
	
To	conclude,	universities	are	increasingly	marketing	their	‘successful’	students	to	industry	using	
graduate	attributes	as	measures	of	that	success	(Daniels	&	Brooker,	2014).	Despite	inconsistencies	in	
the	way	that	graduate	attributes	are	perceived,	taught	and	assessed,	when	their	limitations	are	
understood	and	accounted	for	they	have	a	valuable	role	to	play	in	enhancing	learning	and	linking	
this	learning	to	the	world	of	work	and	to	immersion	of	our	graduates	in	global	communities	(Barrie,	
2006).	The	research	papers	in	this	symposium	highlight	the	need	to	consider	consciously,	holistically	
and	critically	the	educational	pedagogies	and	spaces	that	graduate	attributes	open	up	for	us.	If	we	
work	positively	with	graduate	attributes	in	our	curricula	and	co-curricular	spaces	we	can	move	
towards	more	participatory	and	self-regulatory	teaching,	learning	and	assessment.	Notwithstanding	
the	neoliberal	agendas	that	are	increasingly	apparent	internationally,	uniting	disciplinary	knowledge	
and	skills	with	generic	competencies	that	enable	mindful	application	of	subject-specific	expertise	in	
academic	and	societal	contexts	offers	a	bright	future	for	geography	in	higher	education.	
	
Jennifer	Hill,	Helen	Walkington	and	Derek	France	
Email:	Jennifer.Hill@uwe.ac.uk	
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